Supporting Citizenship – Key Stage 4 Religious Studies

	Programme of Study: Citizenship
	Key Stage 4 Religious Studies. O.C.R. Syllabus 1732 (Philosophy of Religion and Ethics – Christianity)

	1. Knowledge and Understanding about becoming informed citizens:


	

	a – human rights and responsibilities and how they relate to citizens.
	 In Year 10 ‘rights’ are considered as a general introduction to ethical issues. These are discussed with reference to the U.N. Declaration. Students are directed to consider how ‘rights’ involve ‘responsibilities’. We go on to examine in depth ‘rights’ to life and to dignity – based upon traditional religious and social concepts of sacredness and the ‘quality of life. Particular reference is made to abortion and euthanasia.

	The role and operation of the criminal justice system.


	Whilst the mechanics of the criminal justice system are not explored in R.S; we do examine such issues as: Why do we punish criminals in society? What place is there for revenge in criminal punishments? Why people commit crime. The relation of poverty to criminal behaviour and the social implications of this. How some countries justify the use of Capital punishment. The purpose of imprisonment, community service etc.



	The implications of the diversity of religious identities in the U.K. and the need for mutual respect and understanding.
	This syllabus is taught from a mainly Christian perspective. Some reference to non-religious (humanist) ideas will also be made. The diversity of Christian opinion and beliefs are explored e.g. the Quaker pacifist and the evangelical pro-life demonstrator. As the majority of our students are from a non-religious background, empathy and respect are constantly reinforced. Students have to understand the diversity of Christian thought and respond critically to it.



	The work of parliament etc in shaping the law.
	This is only looked at briefly when the legal status of e.g. abortion and euthanasia are considered. Students are given the opportunity to explore how the law changes dependent upon the moral tenor of society. Case law in euthanasia may also be discussed e.g. the case of Tony Bland and the decision of the Law Lords.

	The opportunities for individuals and voluntary groups to bring about social change locally, nationally…and internationally.
	The work of the following voluntary groups are examined in some detail; CAFOD, Christian Aid. The syllabus also provides students with the opportunities to discuss the principles and work of other groups such as; Greenpeace, EXIT, LIFE and the social movement against hunting animals for sport and factory farming.

Regular questioning an exam practice in R.S. focuses on an individual’s response to issues and encourage students to formulate their own opinions based on evidence, argument and reason. Many of these issues are relevant to this area of the citizenship P.O.S. Examples ‘We should care about the poor in this country before we get involved in overseas Aid. Do you agree?’ ‘How do you think a Christian could help former criminals who have been released back into the community?’

	The rights and responsibilities of consumers.
	Examples of consumers challenging the morality of business practices will be used within certain topics. Examples: Nestlé and the exploitation of the poor in the Third World; arguments for and against intensive farming. The responsibility of the consumer and the power of consumer choice are highlighted.

	2. Developing Skills of Enquiry and Communication.
	

	a – Research a moral issue by analyzing information from different sources, including ICT, showing an awareness of the use of statistics.
	Students tackle a minimum of 2 ‘self-study’ units: ‘Religion and the Environment’ and ‘Religion and Materialism.’ These are ethical units on the GCSE syllabus.  Students are given a variety of sources and questions to answer. They are encouraged to do further research, with directions given for internet sites. 

Improvements need to be made in;

Use of ICT

The variety of resources

Use of statistics.

These needs will be addressed by the HOD for these ‘self-study’ units from Sept’ 2000.



	b – express, justify and defend orally and in writing a personal opinion about such issues, problems or events.
	This skill is developed regularly throughout the course as it relates directly to one third of the questions, which appear on the final exam papers. ‘Evaluative’ questions call for students to use this skill, backing up their responses with reason, or the use of evidence, drawing upon a variety of opinions including their own. Students receive regular practice in answering such questions, either as groups, for homework, or as the basis for a whole class discussion. Examples include:

“Everyone is equal and must be treated exactly the same.” Do you agree?

“God made the earth so He should look after it.” Do you agree?



	c – contribute to group and exploratory class discussions.
	The nature of the subject and the course, makes it impossible NOT to do this! For examples, please see previous section. These oral activities are built into departmental lesson plans and are supported by teacher statements in the annual reporting to parents.




	3.Developing Skills of Participation and reasonable action.
	

	a – Use their imagination to consider other people’s experiences and be able to …evaluate views that are not their own.
	Many if not most of our students do no have a religious background and often find religious views and beliefs ‘strange’ and incomprehensible. One of the aims of this syllabus is to make students appreciate how and why people hold certain beliefs, and the effects these will have on their lifestyle.

Students consider religious experience and revelation; they evaluate a range of religious and non-religious responses to fundamental questions e.g. What happens after we die? They develop their critical skills and are expected to have reasons for their evaluative responses.

Examples: They evaluate the usefulness of personal experience in arguments defending God’s existence. They evaluate this in relation to other supporting arguments e.g. the Design theory, probability.

They evaluate religious and scientific theories as to the origins of the Universe and consider the role of Faith in both schools of thought.




