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WIRRAL BOROUGH COUNCIL

DEVELOPING A WHOLE-SCHOOL POLICY ON BULLYING

What is bullying? - from those who have suffered

From “Bullying: a practical guide to coping for schools”, edited by Michele Elliot
“When Jess left, the others started ignoring me. Then they started teasing me and calling me names, and  then they started doing things much worse. At first, they would snigger if I got something wrong in class and they’d take the “mickey” about it during break...they decided the reason I missed Jess so much was that I’d been in love with her. I think that the teachers on duty thought it was just a joke. Some of them probably thought we were all still good friends, and some of them might even have thought I deserved it, because the girls who were picking on me were good students and I wasn’t”

“It began on my first day of school. The teacher left the classroom for some reason. I was instantly surrounded by a mob of kids all laughing, pushing and shouting at me. I was totally terrified and bewildered and broke a pencil I was holding. The teacher came back, and found me in the centre of chaos. Then a girl told her that I had broken a pencil and I was made to stand in the corner for being a bad boy. From then on, I was the object of continual bullying. Hell of a responsibility being a teacher; that kind of mistake can ruin a kid’s life for years. Still, she is forgiven now.”
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Section 1: WHAT IS BULLYING?

Over recent years, bullying in schools has attracted increasing attention. This has been partly the result of the work of a small number of researchers and practitioners, notably in Scandinavia, in the UK and in Australia, and partly as a result of the media attention given to highly emotive cases where the bullying received by individual children has resulted in extreme suffering and even suicide. 

The immediate problem with what is potentially a highly emotive subject is one of definition.

It is of particular importance for members of the school community to spend time agreeing their own working definition of what constitutes bullying. Each of us is likely to have our own perception of what bullying is, and therefore it is necessary to try to arrive at a definition which will be acceptable to the majority.

The following definition of bullying is one that has been found to be particularly useful and easily accessible to children in schools:  

“Bullying is any behaviour which is deliberately intended to hurt, threaten or frighten another person or group of people. It is usually unprovoked and is often repeated and can continue for a long period of time. It usually reflects an imbalance and abuse of power. Bullying behaviours are aggressive although they may not seem so.”

Sonia Sharp
No matter how clear a definition such as the above appears to be, there is no substitute for discussing in detail with as many sections of the school community as possible what are the distinguishing features of bullying.

This process, as part of the awareness-raising process discussed in more detail on pages 7 & 8, will help to focus everyone’s attention on the important aspects of bullying behaviour which make it such a serious concern for school staff, students and parents.

1:1. Essential Elements of Bullying

The following exercise is one that has often been used to help individuals or groups of people focus on the essential defining elements of a bullying situation.

Consider the following situations and decide for yourself whether you feel they constitute bullying or not.  A working definition of bullying is an essential starting point for a school organisation, so it is worth looking at descriptions of situations like those given below, and trying to decide what are the common features which determine whether it is bullying or not.

Every time Joanne walks past Sheila she gives her hair a tweak

Joel kicks Dean’s bag over the floor.

Tanai and Susan won’t let Rachel play with them.

Dean’s parents have split up.  Mark tells everyone else in the class.

Rashid and Peter refuse to talk to Ganesh for a week.

Jenny tells Tony that if he doesn’t give her 5p each week she will 

Beat him up.

Peter tells Terry that, if he doesn’t do everything he tells him to he will tell the teachers that it was Tony who kicked the ball through the window.

Tracey knows that Fatima is afraid of spiders. She puts a spider on her hair.

A group of girls sets fire to Zoe’s hair because she doesn’t fit in. 

Sarah and her family go to church each Sunday.  The other children in her class begin to call her dirty Christian.
John has a disability which means that he cannot always control his movements.  When he gets excited his hands jerk up.  A group of boys mimic him whenever he tries to join in the football game.

Diana keeps on telling Susan to wear deodorant.

1:2. The defining features of BULLYING

Bullying:

· Is a form of aggressive behaviour which is usually hurtful and deliberate.

· It is invariably persistent, sometimes continuing for weeks, months or even years.

· It is difficult for those being bullied to defend themselves.

· An underlying feature is an abuse of power and a desire to intimidate and dominate.

· Bullying behaviour can be subtle.

· It is essentially a covert activity witnessed by children and not by adults.

1:3. TYPES OF BULLYING

Bullying takes a variety of forms. The following covers the most significant of these:

· Physical
Hitting, kicking, taking or damaging belongings

· Verbal
Name calling


Insulting


Repeated teasing


Racist remarks


Threats

· Indirect - ‘Psychological’
Spreading nasty rumours 


Excluding someone from groups


Moving away as a person approaches


Leaving notes


Failure to speak to acknowledge a person


The “look”

Unless checked, “low key” bullying such as shoving or name-calling can escalate if the bully finds that the bullied pupils respond in a particular way.

It is important not to underestimate the significance of the non-physical forms of bullying. Those who have suffered from bullying often report that they recover from any physical injury or pain much more quickly than they get over the feelings of humiliation, anxiety or fear.

1:4. BULLYING STATISTICS

In order to persuade members of the school community of the importance of developing anti-bullying policy and strategies, it is useful to discuss its prevalence and distribution in UK schools in recent years. It is also helpful to emphasise issues such as gender differences, the vulnerability of particular groups, such as children with special needs, and the prevalence of bullying amongst primary school children.

Many of the statistics below are taken from the DfEE Project which took place in Sheffield during the early part of the 1990’s.

SHEFFIELD 1991

7,000 pupils involved

OVERALL
27%
children in Primary Schools reported being bullied

FINDINGS
10%
children in Secondary Schools


12%
children in Primary Schools reported being involved in bullying


6%
children in Secondary Schools

Secondary - 4135 pupils involved in the survey.

10% said they were bullied sometimes or more frequently.

4% said they were bullied once a week or more.

6% said they were involved in bullying sometimes or more frequently.

10% said they were involved in bullying more than once a week.

Primary
27% said they were bullied sometimes or more frequently.

10% said they were bullied once a week or more.

11% said they were involved in bullying sometimes or more frequently.

3% said they were involved in bullying more than once a week.

It is important to note that:  There were more boy bullies than girls.

Half of the pupils thought that teachers would intervene.

Half thought that pupils would intervene.

Half thought that they would try to stop bullying themselves.

MORE STATISTICS 

Dan Olweus
reports:

Serious
5% victims


5% bullies

Occasional
10% victims


10% bullies


60% children in Primary Schools felt unsupported by staff.


40% students in Secondary Schools felt unsupported by staff.

Parents
30% parents reported feeling anxious about bullying.


40% parents said that they knew how to help.

Childline
reported 2,000 calls in 4 months concerning bullying.


60 - 70% of these incidents took place in schools.

Gender differences

Boys
-
use more violent means

Girls
-
covert, ostracism

Boys
-
bully both sexes

Girls
-
bully girls

Boys
-
bully to display power

Girls
-
bully to emphasis affiliation

Stephenson and Smith 1988 

“of 1,000 Cleveland children in Year 6,

23% reported being involved in serious bullying.”

Ken Reid 1989 "Bullying and persistent absenteeism”

“15% of persistent absences were said to be due to bullying.”

1:5. Additional Facts and Figures

Taken from the Sheffield Project

1:5:1 Gender Differences

there are more boy bullies than girl bullies

boys are mainly bullied by boys - girls are bullied by both boys and girls

girls who bully take it in turns

there is as much bullying of girls as of boys

Boys - tend to use more violent means to display power

Girls - tend to bully to emphasise affiliations - their bullying is often covert, and involves ostracism.

1:5:2 Disclosure

Pupils are more likely to tell someone at home than at school but at least half would not tell anyone. Children can, and must, be encouraged to disclose.
1:5:3 Types of Bullying

Name calling and hitting are the most frequent forms of bullying.

Name calling hurts - 80% find it stressful.

1:5:4 Location

Sports can be a vulnerable area for physical (male) bullying.

Bullies and victims are almost invariably in the same class - mixed age groups lead to a higher incidence.

75% of bullying takes place in the playground in Primary schools. There is a more even spread at secondary level, although lunchtimes are key times.

There is more bullying in school than on the way to school

1:5:5 Ages

There appears to be a drop in incidence as pupils get older - decreases by 15% per year on average although at Year 9 (13-14 year olds) there is an increase.

Peak age for bullying - 7-8 years of age.

1:6. PHYSICAL AND EMOTIONAL BULLYING

Recent research by Hawker and Boulton was reported in April 1996 to the British Psychological Society -

The study looked at nearly 200 children from 6 schools in North Staffordshire - aged 8-9 and 10-11 years.

Children were asked to rate what they thought was the more upsetting form of bullying: physical or psychological.

Most children thought physical would be worse.

However when children who had actually suffered bullying were interviewed, social exclusion emerged as the most painful.
Social Exclusion:
-
a refusal by classmates to talk to or play with a child.


- 
a refusal to be a child’s friend.

Often victims are exposed to all types of bullying e.g. physical, psychological and emotional. 

Psychological forms of bullying are important and can have long term effects - children who were repeatedly excluded from normal playground activities could develop problems in later life.

1:7. RECENT RESEARCH

School Health Education Unit   -
University of Exeter







May 1995 - February 1996

Health Related Behaviour Questionnaire revision included the question

     “Do you ever feel afraid of going to school because of bullying?”

11,000 Boys and Girls aged 11-16 responded.

There were correlations between Y8 pupils who responded positively and other areas of difficulty.

A profile emerged of “the fear of being bullied type” which included the following factors.

Social and Health Relationships e.g.

-
self esteem

-
satisfaction with life

-
attitude towards physical activities

-
support at home.

-
being tall

Worrying about school
Physical and mental health e.g.

-
higher frequency of illness and disease

-
breathing problems - loss of sleep

-
sharing of problems with adults (mother and father) contrast with “bottling up feelings”

Other 

- e.g. spending money and time on pets - or snack type foods




- resistance to cigarette advertising

1:8. Signs and Symptoms:

Indications that child may be being bullied:

There is no foolproof way of knowing whether a child or young person is being bullied.   Bullying is a covert and even secretive activity. Reducing bullying therefore involves effective communication between members of staff and parents as part of a school culture where talking about bullying and asserting one’s right to feel safe are viewed as particularly important.

The following are some useful indicators which can lead to a more detailed discussion of what is happening to a young person.

· Unexplained bruises, scratches, cuts, bite marks;

· Belongings repeatedly going missing;

· Refuses to say why s/he is unhappy;

· Distressed at the thought of going to school;

· Refuses to go to school;

· Reports aches and pains;

· Frightened of walking to school alone;

· Changes route to school;

· Has started taking longer to get home from school;

· Seems withdrawn/ unhappy or in a world of his/her own;

· Cries at bedtime;

· Returns home with torn clothes or damaged schoolwork;

· Returns home hungry (lunch/snack money stolen);

· Asks for more money than usual or steals money (to pay off bully);

· Loses interest in schoolwork or finds it harder to concentrate;

· Refuses to go out to play or stops going to cubs/brownies in the evenings or at weekends.

Section 2: EFFECTS AND CONSEQUENCES OF BULLYING

Bullying is an aggressive and abusive activity which is potentially very harmful and dangerous.

There is often a need to impress upon members of the school community the serious consequences of letting bullying continue without taking any action.
These effects can be seen at any or all of the following levels:
2:1:1 Individual Level - Safety and happiness of pupils

· Lives are made miserable - injury

· loss of self confidence - low self esteem increasingly 

· isolated as others "move away".

· poor self esteem - self blame

· truancy

· poor concentration affects learning and levels of achievement.

· subject options choice to avoid other children.

· later adult disturbance/depression, death.

2:1:2 Classroom level

· dynamics of the class group can maintain bullying.

· bystanders learn that bullying works - they learn "putdowns" and ways of exerting power - “ripple effects”.

· disruptions and unease within the classroom.

· class "ethos" - research found "hotspots" i.e. high level of bullying in some classes.

2:1:3 Systems level

· 20% of those being bullied take time off because of it.

· educational achievements.

· bullying results in a reputation for being an ineffective, uncaring school; 

· a school that parents would not opt to send their children to.

· provides a poor model of behaviour that affects the ethos of the school.

2:2. Factors which influence children in becoming bullies or victims

It may also be useful for school staff to consider what are the factors which may predispose some young people to becoming involved in bullying situations.

2:2:1 Children who Bully

Homes
Little status gained - little verbal interaction physical/verbal aggression features. 


Parent models bullying behaviour - few rewards/praise


limited interest in the child.


negative sanctions.

Individual
low self-esteem - 


low academic attainments


charisma/dominance


few positive skills

School
no rules/boundaries/


intervention


no policy re unacceptability


models of teachers bullying - covert support


opportunities to bully -


geography of the school


- lack of supervision


- poor communication with  parents

2:2:2 Children who are Victims

Home
possibly overprotective - not allowing independence - non assertive models


lack awareness about growing up


lack of "street cred" - poor appearance

Individual
minor disabilities - clumsiness - physical features - lack of assertion - sensitivity, few friends - quiet - problems making retaining friendships


Low self-esteem - few attributes

School
No acknowledgement - no security


No policy - weak pastoral system


No communication with parents

2:3. TEACHING STYLES THAT HAVE INFLUENCES ON BULLYING

School staff also need to consider the possible influence of their own behaviour towards students. Below is a description of three contrasting styles which lead to different outcomes for students.

2:3:1 BULLYING-PROMOTING TEACHING

· deliberate humiliation (Kitzinger, 1988);

· promoting the message that some people are fair game;

· redefinition of bullying - “it was only a joke”;


“I didn’t mean to do hurt their feelings”

· “It’s OK to get pleasure out of a person’s discomfort”.
2:3:2 BULLYING-PERMISSIVE TEACHING

· official approval of status and power as means of control - misuse of power can thrive;

· a pronounced hierarchy where the message is “do as I say, not as I do.” 

· difficult for pupils to seek help if they are being victimised;

· no time to listen to vulnerable pupils.

2:3:3 BULLYING PREVENTATIVE TEACHING

· treating pupils with respect;

· NOT setting up victims;

· presenting good role-models - using power and authority appropriately;

· explicitly stating that bullying is NOT acceptable;

· active process aimed at changing pupil attitudes.

2:4. GETTING THE CLIMATE RIGHT!

If you wanted to design an educational system that promoted bullying, here are some of the things you might include which would make the situation worse for all concerned:

This is the kind of activity which is useful to encourage staff to discuss ways of improving the school environment.

1. Design schools with many areas which are difficult to supervise.

2. Place children in those areas without supervision.

3. Ensure that whatever supervision is provided is by untrained staff.

4. Organise the school day so that a wide range of children is placed in these areas with few activities to occupy them.

5. Penalise children for seeking to leave these areas by entering school or leaving the school site.

6. Arrange for children to have to move around the school in many different directions at the same time.

7. Design the school so that these periods of change-over have to take place using narrow corridors.

8. Ensure that there is little or no staff supervision during these change-over times.

9. Design classrooms which are small and with desks which force children to sit close to each other.

10. Ensure there are not enough materials for the children to use.

11. Encourage teachers to arrive late for lessons.

12. Organise schools so that there is little or no liaison between departments and the pastoral system.

13. Ensure that any system for recording incidents is not passed to the appropriate people and/or takes days to arrive.

14. Encourage teachers to adopt patterns of behaviour different from those they are willing to accept from pupils.

15. Encourage teachers to use, as their main means of classroom management, threats and sarcasm.

16. Encourage teachers to use sanctions in an inconsistent fashion.

17. Encourage the view that any bullying that might occur is the result of the children’s inadequacies.

18. Develop an ethos which values high achievement rather than relative achievement and/or effort.

19. Ensure that curriculum space is filled by academic subjects with little or no time for pastoral issues and that pastoral issues are not dealt with in a cross-curricular fashion.

20. Ensure that there is not a whole-school policy on bullying, so that no-one can really agree on what should be done or who should do it.

2:5. Rationale for supporting a whole-school policy

The findings of the Sheffield Project, together with other research, have provided a clear rationale for a whole-school approach:

The Project discovered that bullying is:

1. A particular persistent pattern of behaviour by a few individuals.

2. It was accepted by a significant group of peers.

3. It continued to exist in a “culture”.
Therefore, as many people need to be involved as possible in tackling it within everyday school procedures.

It is also important to remember that bullying is a form of aggressive behaviour of which we are all capable. It requires ongoing involvement and vigilance by all concerned to reduce it to a minimum. Preventing bullying is the responsibility of everyone.

Outcomes from the Sheffield research indicated:
Schools can make a difference.

At Primary level there was an 80% reduction in those being bullied after first year of intervention.

The change was not as marked at secondary level, although the DURATION of bullying decreased, “nipped in the bud”, and an attitude shift.

Bullying others found a 14% reduction

Attitude change


a. would help a victim
14% increase.

b. would not join in
20% increase (secondary)


8% increase (primary)

c. would tell the teacher
38% increase at secondary

The most effective schools had spent time on the process of policy development. 

Section 3: THE POLICY PROCESS

A whole-school policy aimed at reducing bullying is more likely to be effective the more members of the school community are involved in developing it.

This process of development is likely to take time, and the sequence described below is a useful guide as to how to set about writing the policy.

The process of setting up and maintaining an anti-bullying policy needs to take account of the following sequence:

Core group/working party
is established


co-option of representatives into the process.

Setting timescales  
for development and implementation,


26 hours over 3-4 terms.

Measuring bullying
in your school - survey, questionnaire, photo-sort.

Awareness raising
pupils, parents, governors, non-teaching staff, teaching staff.

Draft policy
consultation about content, collate suggestions into policy.

Policy statement
communicated effectively to all parties.


a “launch” time - prospectus - meetings.

Maintenance of the policy
keeping the issue alive via assemblies - newsletters - ongoing projects, PSHE.

Review and evaluation
How will you know it is being successful? Indicators of change.

3:1. Bullying - Whole School Policy

3:1:1 Communication of the policy

All members of the school community need to know what the school's policy is and how they will be expected to put it into practice.

· A specific launch which would involve the whole school community, and possibly other groups as well, can communicate and reinforce the policy.  For example, a school might have a launch morning, suspending the academic timetable for a half day, preparing a tutorial pack for all staff and a range of activities undertaken which could include role plays, posters and display work.  This might be followed up by a families’ meeting soon afterwards.  All pupils and their families would receive a copy of the policy.

· A school could use a closure day to invite parents and families to discuss the school's anti-bullying approach, giving out basic information and inviting comments.

· The policy document could be included in the school handbook or in  newsletters.  It could be displayed on walls in classrooms and entrance halls.  It could be made available in waiting areas not only in the school but also in appropriate local amenities e.g. Library or youth club.  Local press and media could be asked to publicise it.

· Ensure that the language of the policy is appropriate (and translated into community languages, where necessary).

· Communication of policy to new pupils -

-
visit feeder schools with copies

-
give out at induction days and 'new' parents evenings

-
copies available for those who join part way through the year.

· Communication of policy to new staff/supply staff - given as they arrive and fully explained.

3:1:2 Monitoring the policy

· to enable schools to follow up and record progress

· to ascertain the effectiveness of the  policy

A system for recording bullying incidents as they occur will be essential.  This needs to be "user friendly". It can be helpful to use some kind of check-list involving pupils.  Records should include:

· who was involved (or alleged to be involved)

· where and when it happened

· what happened

what action was taken

· how it was followed up

Any system should be used by all teaching staff and non-teaching staff and, if possible, involve the pupils directly.

Some staff may need regular reminders - information should be accessible to staff throughout the school and may require co-ordination by a particular person.

3:1:3 Maintenance of the policy

An anti-bullying policy is a long term commitment.  To maintain its effectiveness you will need to regularly remind staff and pupils about it.  A low profile policy is soon forgotten.  Careful planning is required.

Recommendation - the policy is referred to more than once each half term e.g. via assemblies, tutorial work and through pupil involvement.

· Posters can be regularly changed to maintain interest.  Artwork - main display board.

· Pastoral curriculum can provide opportunities for work with students, such as role play or a story illustrating co-operative behaviour or what bystanders can do to reduce/prevent bullying.

· Class projects to explore the issue in depth - literature, historical events or current affairs input be chosen to reinforce the subject.

A regular item on the staff and governor agendas and, again, in school-home newsletters.  Annual report to governors and parents can contain a reference to the policy.  It should be alluded to in the prospectus.  Policy induction events for new families and new staff.  Regular information to parents about on-going implementation and evaluation.

Re-running the questionnaire used originally and/or having a survey/questionnaire involving parents will maintain interest and provide useful feedback.

No two schools will have identical policies as the document has to reflect the particular needs of the individual school. However, the following can be used as a guide to the essential components of an effective policy.

3:1:4 Content of the Draft Policy

1.
Aims of the Policy

· What do you want to achieve?

· When do you want to achieve this by?

· Are your aims realistic?

2.
Clear Definition of Bullying

· What is bullying?

· Are some kinds of bullying worse than others?

· How is bullying different from other kinds of aggressive behaviour?

· Is there a difference between adults bullying each other and children bullying each other?

· How do children bully adults?

· How do adults bully children?

3.
Strategies for prevention of bullying

· How can we teach children not to bully?

· How can we encourage co-operative behaviour?

· How can we make sure that particularly "at risk" groups of pupils have access to this teaching (e.g. pupils with learning difficulties; pupils who do not speak or understand English fluently)?

· What kinds of anti-bullying attitudes and values do we want to promote within the school? How can we achieve this?

· How can teachers and other staff show pupils alternative ways of resolving conflict that do not involve bullying?

4.
Reporting Bullying

· How should pupils report bullying (to whom, when, how)? 

· How can we make sure this system is manageable by staff?

· What should we record?

· Who is responsible for co-ordinating the recording system?

· How will this information be used?

· What action will follow a report of bullying?

· How can we check for false allegations?

5.
Responding to Bullying

· Who should respond (adults, pupils) and how should they respond immediately?

· What follow-up action is required?

Do we need different responses for different kinds of bullying?

· How can we support the bullied pupils in a way which will help them feel strong and powerful?

· How should we differentiate between responses to name-calling or teasing, and bullying which leads to physical assault?

· How shall we know whether or not bullying has stopped?

6.
Roles and Responsibilities

· What will the policy look like in practice?

· What changes will we make to our classroom practice, to our break and lunchtime systems, and to our own behaviour?

· How much time and what resources are necessary for this policy to work? Where will we find them?

· Which staff already have specific skills which will help with the implementation of the policy?

· What specific training needs do other staff and pupils have?

7.
Monitoring and Evaluating the policy

· How shall we know whether the policy is working?

· What information do we need?

· How shall we collect it?

· Who will be involved in doing this?

· Who will co-ordinate this process?

· What shall we do if it is not working?

The policy will need to be written in appropriate language for the audience.  The key messages in the policy need to be accessible to all members of the school community.  It may take several revisions of the policy to arrive at a final version. Once the policy has been finally agreed, it must be communicated and put into action.

3:1:5 Review/EvaluatIon

In order to be sure that your policy is making a difference, you will need to consider how you will set about measuring any changes that have taken place. The following are some simple indicators of change. Some are more directly related to bullying than others.

Possible Indicators of Change

· reduction in the levels of reported bullying

· reduced duration of bullying incidents

· increased willingness to "tell" about bullying by bullied pupils, their parents or bystanders.

· improved school attendance.

· enhanced pupil achievement.

· more parents opting to send their child to your school.

This is not intended to be an exhaustive list. There may be a whole range of other measures that students, staff or parents may suggest.

Section 4: PREVENTATIVE MEASURES 

Having consulted with the wider community, the policy group may decide upon a range of strategies which are to be tried out and evaluated.  These strategies will be of two kinds:

Preventative or proactive strategies
those intended to prevent or reduce the likelihood of future incidents of bullying;

Reactive strategies Taking action
those intended to reduce the intensity, duration or harmful effects of bullying which has already taken place.

4:1:1 Preventative strategies may include:

· Quality Circles aim to involve pupils (from 7 years upwards) in devising practical solutions to the problem of bullying or other social problems.

It involves the use of particular techniques and a formal presentation of the action plan.

· Circle Time PSHE activity that can be utilised less formally to explore issues and develop an appreciation of others’ needs or views. Children are encouraged to listen to and discuss each other’s views regarding personal and social issues in a safe and secure situation, on a regular basis.

· Photosafari Photographs taken of various parts of the school buildings and playground.  Children are asked to rate how safe or unsafe they consider each place to be.  Children can use an enlarged map to place an ‘x’ or ‘smiley faces’ vs. ‘unhappy faces’.

· PSHE Curriculum
-
to raise awareness


-
challenge attitudes


-
maintain profile of the policy

· Peer counselling
-
secondary school initiative



-
trained pupils in counselling skills to offer support to those who are being bullied

· Role of the bystander
-
those who witness bullying can be mobilised to act in a preventative manner or be enlisted in approaches to resolve incidents. 

4:1:2 Peer Counselling

· Some schools have found it valuable to set up peer counselling services to encourage pupils to tell someone if they were being bullied.

· These services offer a support network to pupils who are being bullied - pupil counsellors may, for example, be 'on duty' during lunchtime.

4:1:3 Role of pupil counsellor

· Counsellors need opportunities to practise, e.g.

· good listening skills.

· paraphrasing what has been said.

· being comfortable with silence, anger and tearfulness.

· Counsellors need to be clear about the extent of their responsibilities - clear guidelines about confidentiality set down :

· They need to consider how far can they help bullied pupils?

· Who is responsible for working with the bullying pupils?

· They will need a script for reporting abuse/harmful activity

· It will be necessary to set up a record-keeping system to monitor the service.

4:1:4 Back up system - 

There also needs to be a member of staff available for pupils to call upon, and rigorous training for the role of counsellor by a qualified counsellor.

4:1:5 Implications -

· Training for staff to develop counselling skills

· Training for pupils - 3 hour introductory session, plus 4/5 starter sessions

· Rooms to use.

4:1:6 Effectiveness

· valued by younger pupils and those with special educational needs (high percentage of Y7 pupils used one of the services)

· did not discourage pupils from talking to teachers - was complementary to adult support.

4:1:7 Quality Circles(QC)

The aim of the QC is to involve pupils (from 7 years upwards) in devising practical solutions to the problem of bullying, or other social problems.

Each QC consists of 5-12 pupils.

The younger the children, the smaller the group should be.

Class of 30 could be divided into 5 QC’s.

You will need to decide whether children can choose their own members or not.

Can run indefinitely, meeting once per week throughout the term.
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Session 1
Introduce QC’s to class, place pupils in groups, choose a name for group, design a logo, trust-building activity.

Session 2
Introduce brainstorming, practise prioritising and voting on a problem area.

Session 3
Introduce WHY? WHY? Technique, discuss how to collect information about the problem.

Session 4
Finish designing methods of collecting information, each QC present plan to rest of class.

Session 5
Analyse and summarise information, decide how to present it.

Session 6
Introduce HOW? HOW? to whole class, develop solutions, make an action plan, discuss how well they work together.

Session 7
Introduce presentation skills, QC’s work on presentation for next session.

Session 8
Practise presentations, children devise questions to ask other groups.

Session 9
Formal presentations to Head and Governors, who prepare feedback for each QC.

Session 10
QC receives and discusses feedback, complete group evaluation.

Session 11
Review of whole process, decide on next problem, etc.

Section 5: TACKLING BULLYING THROUGH THE CURRICULUM

A particularly useful starting point is often the use of books or video material. These kinds of materials are useful for stimulating discussion and raising awareness. The following are some good examples:

5:1. VIDEO RESOURCES

5:1:1 Primary Schools

The Trouble With Tom produced by Central TV and screened as part of their Social Development series, tells the story of an ‘odd boy out’ - Tom.  He is ostracised by his peers and bullied by a gang of boys in his class.  The situation comes to a head on a residential camp.  The video comes with teachers’ notes.

It’s No’ Just Rough And Tumble is produced by the South Edinburgh Crime Prevention Panel.  A primary school pupil, Kelly, is bullied by a gang of boys.  She is helped by a dream, where a ‘Warrior Of Rap’ helps her to devise self-defence strategies. The video comes with an information pack, musical cassette, and ideas for drama.

5:1:2 Secondary Schools

Sticks and Stones presents a series of short dramatisations and personal accounts from the perspective of a bullied pupil, the bullying pupil and the bystander. The accompanying information pack includes a reading list, two short plays and a checklist of anti-bullying strategies.

“Only Playing, Miss” is a script and video about a young schoolboy who is tormented by another pupil following his father’s death.  The play shows how bullying can be stopped and offers insight into the difficulties faced by both bully and victim.  The script contains a section` on drama ideas.  These materials have been used with younger pupils.

The Terrible Fate Of Humpty Dumpty is a short play about a young boy who is called names and tormented by a group of peers.  The bullying builds to a crescendo and finally results in the boy’s death.

5:2. P.S.H.E. Curriculum Approaches

Raising awareness amongst pupils about bullying behaviour is an essential step if a policy is to be developed successfully. It is vital for introducing new pupils to the policy and for keeping the policy alive throughout the school.
These approaches will help to:

· Challenge attitudes about bullying behaviour;

· Increase understanding for bullied pupils;

· Help build an anti-bullying ethos.

5:3. Existing curriculum

· Many subject areas could be used to promote anti-bullying values and co-operative behaviour, e.g. making direct reference to the behaviour of a group as illustrated by an incident in history, current affairs or fictional account.

· Selection of curriculum approaches requiring co-operative working with time for personal evaluation as to the effectiveness of interaction with others, e.g. group tasks and experiments.

5:4. Selected materials/resources for curriculum based work

· Videos, plays, poetry and fiction - used as a basis for discussion.

· Discussion, drama, role-play and creative writing - art work.  Drama is a powerful medium for exploring emotions.  Plays can be produced for different audiences, e.g. pupils, parents.

· References “Tackling Bullying In Your School” ed. Sonia Sharp and Peter L Smith 1994, Chapter 4 (Drama), Chapter 8.

5:5. Issues That Can Be Explored within the PSHE curriculum

These might include:

· What is bullying?

· What causes people to bully each other ? Is it something that we recognise as a part of our own personality?

· How does it feel to be bullied/to bully?

· What are the effects of bullying behaviour on bullied pupils, on pupils who bully others, or bystanders?

· What would our school (or our society) be like if bullying behaviour were acceptable?

· Why should we try not to bully each other?

· What can we do to stop bullying?

· Which dilemmas do we face when we encounter bullying behaviour?

5:5:1 Awareness raising about bullying and school policy

This is likely to  require 2-3 hours of curriculum time each year. This is likely to be time well spent in terms of raising of students’ awareness.

Maintenance of awareness and challenge/change behaviour attitudes will need regular reinforcement throughout the school year as an ongoing theme in lessons and assemblies.

5:6. Working with bystanders

Bullying is an activity which almost always takes place within a social context. The role of the onlookers or bystanders is often crucial to initiating and maintaining the bullying behaviour.

Helping potential witnesses of bullying to be clear about their roles and responsibilities in bullying situations is therefore very important if the harmful effects of bullying are to be significantly reduced.

Pupils mainly respond to bullying behaviour in one of four ways.

They can:

· actively encourage the bullying behaviour

· passively support the bullying behaviour 

· passively reject the bullying behaviour 

· actively challenge the bullying behaviour 

It is important for staff and students to consider what kinds of behaviour might fall into each of these categories.

This can best be achieved by getting students to look at real or imaginary scenarios and follow the instructions given below as part of a classroom activity.

Look at these descriptions on the page you have been given.

1.
In your group, identify:

a)
which pupil behaviours could be described as:

i. actively encouraging the bullying behaviour

ii. passively supporting the bullying behaviour 

iii. passively rejecting the bullying behaviour 

iv. actively challenging the bullying behaviour 

b)
ways in which the pupils in the scenarios could have been more challenging in their responses to the situation.

2.
Discuss ways in which the school can encourage pupils to take a more active and assertive stance against bullying behaviour.

5:6:1 The Role Of The Bystander

The majority of pupils are likely to know that bullying is happening even though they may not be actively involved. They may disapprove of what is going on, but be unsure of who is responsible for doing something about it.

Bystanders may fail to act because they are afraid, uncomfortable or not aware of what to do.

It is essential that staff motivate students to use peer pressure so that an active, assertive, but not aggressive stand can be made.

Students can be encouraged to be ACTIVE bystanders by:

· not allowing someone to be deliberately left out of a group

· not smiling/laughing when someone is being bullied

· telling a member of staff

· telling the bullying pupil to stop

· showing the bullying pupil they disapprove.

It is particularly important to emphasise how being passive about bullying behaviour can not only collude with it, but often encourages it. 

5:6:2 Facilitating the assertive role of the bystander

· Curriculum - P.S.H.E. - Role-play/drama - power of the bystander.

· Engendering 'group rules '.  Quality Circle input.

· Co-opting bystanders - No Blame/Methods of Shared Concern.  (See overleaf)

Section 6: TAKING ACTION

There follows some examples of strategies which can be used to reduce the duration, intensity or impact of bullying which is already known to be happening.

The first is a group work approach which was devised by Anatol Pikas, and has become known as “the Pikas method”, “the method of common concern” or “the method of shared concern”. It has been found to be effective with all but the most “hard-core” perpetrators of bullying.

6:1. The Method of Shared Concern

Individual Chats
Bully(ies) first

7 minutes




Victim(s) last

Follow up a week later



3 minutes

Half Hour Group Meeting



30 minutes

Stage 1
establish eye contact


“I hear you have been nasty to X, Tell me about it”


Let the child talk.


Avoid closed questions.


Don’t question if they complain about the victim.

Stage 2
“So it sounds like X is having a bad time.”

As soon as they agree, move on to Stage 3.


If they say “It’s his/her fault”, don’t contradict, but point out that they are having a hard time.

Stage 3
“Good, I was wondering what you could do to help improve X’s situation”.

Accept suggestions;


Don’t bargain or question;


Don’t discuss “How”;


If you have to make suggestions, ask “Would you like me to suggest something first”.
Stage 4
“OK, I’ll see you next week to find out how you are getting on.”
This alternative approach, devised by B Maines and G Robinson, is
similar to the Pikas method, in that it emphasises a constructive solution through a participative, non-punitive approach, and pupils themselves are involved in resolving the problem. This method, however, focuses more on the feelings and status of the pupils involved.

6:2. The "No Blame" Approach

Seven Steps

1. Interview the bullied pupil  - listen to and note down the feelings expressed.

2. Meeting for all those directly/indirectly involved, including bystanders.

3. Explain the problem - describe the feelings of the victim - illustrations.

4. Share responsibility - focus on the fact that there is a problem, NOT on who is to blame.

5. Identify solutions - invite suggestions.

6. Encourage the pupils to put their suggestions into action.

7. Meet again - after about a week - ascertain whether bullying is still taking place, and describe how the victim feels better.

Training

· It is important to practise before implementation

· Maines and Robinson have produced a short training video and Inset book for staff to use - Lucky Duck Publications.

6:3. Assertiveness Training for bullied pupils

This programme was devised by Sonia Sharp and Peter Smith as part of the Sheffield Project. 

Aims:
to provide a safe, supportive environment for bullied pupils -

· to talk about their experiences

· to learn and practise effective responsive behaviour

Assertive behaviour

· to stand up for one's rights without violating the rights of others;

· to give clear, direct and honest messages;

· the techniques employ a standard formula and provide a clearly defined structure to use in any situation where pressure is exerted;

· the script provides a sense of security with a neutral stance that de-escalates the situation;

· the pupils feel more control and power - less anger or despair.

Structure and content

· used with both primary and secondary aged pupils.

· runs for between 6 and eight weeks.

Children are taught how to:-

· make assertive statements.

· resist manipulation and threats.

· respond to name calling.

· leave a bullying situation.

· safely escape from physical restraint.

· enlist support from bystanders.

· boost their own self esteem.

· remain calm in stressful situations.

It is advisable to teach one technique per session, and it is essential to rehearse and PRACTISE in real situations. It is important to consider the length of the sessions, the composition of the group and whether it is at lunchtime or in lesson time?  Evaluation of this kind of programme has shown that training could boost self esteem and confidence.

A repertoire of assertiveness techniques can be helpful for teachers, lunchtime supervisors and parents as well.

6:4. Responses when bullied

1. Be assertive and not aggressive or passive.  Aggression can have its own repercussions.

2. Enlist support - this is where the 'bystander' intervention comes into place - to focus on 'community' responsibility

what happens 'out of school'? - Attracting attention from the public e.g. shopkeeper

3. Escape - rehearse getting out of the situation, without losing face, and telling an appropriate person.

4. Enlist support to manage the escape.

Techniques - the most useful ones

Verbal script together with correct body language.

1.
Saying NO - everyone can learn how to do this.  The 'Broken record' plus “no” variation such as 'No - I don't want to' i.e. a small simple sentence that can be repeated, with confidence.


Rehearse this in a group, standing or sitting.

2.
Broken record - variation - put in another sentence plus 'broken record'.

3.
Fogging - being vague and distracting, without contradicting, e.g. "possibly, probably......."  "You might think so....".  This can be especially useful for name calling.

4.
Positive self talk - role play walking through groups of people saying things about themselves that they like - acts as a barrier.


-
this is not walking away but also not ignoring


-
looking in the eye without smiling - challenging the bully non-verbally.

5.
Walking away - practice in groups


Practise a script such as "No - I don't want to" - then walk away to the side (this is more assertive than backing away).

6.
Pushing through a group - using body strength positively - non-aggressively as a force - look for gaps - push forwards and downwards.

Section 7: REDUCING BULLYING IN PLAYGROUND AREAS

This final section is intended to provide some ideas and strategies for staff in schools as to how to reduce bullying in playground situations. These are potentially high risk areas, as there is less supervision in general, and there is usually a less visible presence from teaching staff.

The following are some of the issues which need to be taken into account as part of the policy process:

· Developing a play policy;

· Improving playground supervision;

· Clarity about the school's behaviour policy and the role and status of supervisors;

· Training in techniques to recognise and manage challenging behaviour;

· Implication of a poor school ground environment;

-
boredom, crowding, marginalisation, isolation.

· Aims of a good school ground environment :

-
secure, safe, easily supervised, diverse and multi-purpose, with features offering a wide range of play experiences.

The following are some strategies which can be used to reduce playground bullying:-

1.
Raising the status of lunchtime supervisors with pupils

a)
consultation between lunchtime supervisors and the headteacher can be followed by formal introductions to the pupils.

b)
supervisors are addressed by pupils in the same way as teachers are addressed.

2.
Building better relationships between supervisors and teachers.

a)
teacher/supervisor shadowing exercise;

b)
adopt a "staff is everybody" philosophy;

c)
increase liaison between teaching staff and supervisors at the end of the lunch break.

3.
Training courses for lunchtime supervisors

a)
enhancing their child management skills;

b)
defining and developing knowledge about bullying;

c)
correctly identifying bullying on the playground;

d)
patrolling "bullying hot-spots";

e)
responding to aggression and resolving conflict;

f)
encouraging positive behaviour.

4.
Improving the quality of play.

a)
providing playground equipment;

b)
establishing a games library;

c)
theme activity rooms for use at wet playtimes;

5.
Improving the school ground environment

a)
participatory design - the users create the design and the process of discussion sharing and co-operation is important to its success;

b)
designs should provide in appearance and function maximum diversity possible for play, social, educational, visual and other sensory experiences;

c)
the environment should be flexible, safe, easily supervised and to child-scale.

7:1. Practical Strategies For Playground And Lunchbreaks

The following is a list of strategies that have been found useful in improving the playground situation for children, as part of a reducing bullying policy.

7:1:1 Raising the status of lunchtime supervisors

1.
Teaching staff training video

A 1 hour session in either a staff meeting or as part of training day which highlights some of the difficulties supervisors face and some of the possible solutions.

2.
Supervisor name badges

Following an assembly or some forum where supervisors are introduced to pupils, each supervisor is given and wears a name badge.

Pupils are encouraged to address the supervisor by their name.  Incidents where this does not occur are followed up by teaching staff.

3.
Shadowing experience

Teachers and supervisors are paired up.  Teachers spend a lunchtime shadowing the supervisor, and supervisors spend a lesson observing the teacher.  Ideally, this could be followed by a joint staff meeting where all parties could discuss their experiences.  As a minimum, the teacher and supervisor would meet to debrief.  

4.
Staff is everybody

All communications concerning staff refer to all staff (including supervisors).  When something refers only to one staff section, they are addressed by their specific role, e.g. Teaching staff, supervising staff etc.

5.
Training course for lunchtime supervisors 

This could be held centrally and would include an introduction to behaviour management strategies, conflict resolution, health and  safety regulations, as well as looking closely at issues of bullying. It would be possible to extend this training within school, if required.

7:1:2 Encouraging positive behaviour

1.
Pupil “Things I am proud of” book

Each pupil has their own “things I am proud of” book or file.  Either after lunch or at the end of the day, each pupil spends some time writing about or drawing the things they did during play or lunch break which they felt proud of.  This should link with positive feedback from the class-teacher.

2.
Pupil self-monitoring

Each pupil monitors their own positive behaviour during playtime/lunch-break.  They record this on a record sheet using a smiley face to indicate their feelings about their behaviour.  This should be linked to praise and interest from staff, possibly related to positive reinforcement via parental contact, merit slip or free choice of activity.

3.
A ‘catch them being good’ system

All staff, but especially supervisors, actively try to notice pupils behaving co-operatively and seek opportunities to comment on this. 

7:1:3 Improving the quality of play

1.
Teaching pupils how to play

Holding a regular lesson where pupils either share their own ideas for games, or where the teacher introduces or reinforces games. This could include work on the kinds of behaviour which make games more enjoyable as well as thematic perspectives, e.g. Historical, cultural or new games. This lesson could be a part of a specific curriculum area, or a half termly assembly or a series of lessons in their own right.

2.
Using play as a topic theme 

A half term/term project centring around the theme of play. This would include pupils in investigating work about how playtime is used, the problems pupils face during playtime and the possible solutions.

3.
Establishing a games library

In groups of 3/4, the children are asked to decide on a game which they will, at a specified time, communicate to the rest of the class. They may need to do some research, and staff will need to provide suggestions for how they may like to proceed with this project.  During the sharing period they will need to devise ways of communicating with the rest of the class; again, a guidance sheet will be available. They will then need to find a way of recording the game which will ensure that the game is understandable to persons with access to the game library.  This could be done using computer, tape recorder, or video.

A possible extension of this project would be to link up with a younger child, and teach them some of the games, perhaps during playtime.

4.
Making equipment available

Giving pupils access to balls, ropes, chess/draughts sets, dominoes, jacks etc. during play periods.

7:1:4 Building relationships between supervisors and pupils

1.
Linking supervisors with specific classes

Using this approach, lunchtime supervisors come into the classroom to work with pupils - to hear them read or to read to them, to help them with work, to help them with hobbies etc. By linking one LTS with 1-2 classes, which would become their class(es), there would be more familiarity which may promote better relationships. It could also lead to improved liaison.

2.
Pupil project

The pupils investigate a day in the life of a lunchtime supervisor. This could involve shadowing and interviews and aim to provide pupils with an understanding of the difficulties faced by supervisors.  

7:1:5 Building relationships with lunchtime supervisors and teaching staff

1.
Establishing communication systems

Holding regular meetings with all of the supervisors or with an elected spokesperson. A member of senior management and preferably the headteacher should be present, possibly a member of staff too.

2.
Set up a working party

Set up a working party to investigate ways of improving playtime which would include a lunchtime supervisor, a teacher, a member of the senior management team, and possibly a governor and parent.  

7:1:6 Dealing with aggressive behaviour in the playground

1.
Yellow card/Red card

This system is operated by lunchtime supervisors and is for responding to more serious offences, e.g. swearing, bullying, fighting, insolence and vandalism.  The lunchtime supervisor gives the pupil involved a ‘yellow card’. On the yellow card is written the name of the child, the date and a brief description of the offence.  The supervisor informs his/her senior supervisor of the name of the child with the card.  The senior supervisor keeps a record of all children with yellow cards and informs the headteacher. The child is then required to take his/her card to the supervisor who issued the card each day for 5 days to gain his/her signature for good behaviour.  After 5 days of good behaviour the child takes the card to the headteacher who signs the child off (not forgetting of course to praise the child for their improved behaviour). For children who receive 3 yellow cards within a half term, there is the automatic consequence of a red card.  This results in one week’s suspension from school during lunchtime, with a letter of explanation being sent home by the headteacher.  Where necessary, parents are invited to discuss the matter with the headteacher. 

2.
Time out

For minor offences such as pushing in line, being off limits, shouting, talking back, a ‘time-out’ situation is the consequence. An area of the playground is designated where children who have misbehaved are sent for up to 5 minutes.  This area is away from other pupils and is supervised by a LTS.  The children sit on a chair facing the wall.  They should be told calmly why they are to go there and how long for, as well as how they could have behaved differently. A wet weather alternate area will need to be identified.

3.
Sanctuary

Children who find it difficult to keep calm in conflict situations can be encouraged to identify when they are likely to flare up if they feel that they are not, as yet, able to cope with the situation. They can then go to an identified sanctuary area where they will be allowed to calm down without disturbance.  When the child is calmer, a member of staff could talk with them about what they could have done to resolve the situation.

4.
The zero quarrel situation:

At the end of lunchtime, a quick check is taken of all those children who have not been involved in any squabbles during lunchtime.  These children are rewarded in some way: a merit slip, raffle ticket, class point or token, 10 minutes free time etc.  This ensures that most of the children in the school are rewarded for their good behaviour.  This need not operate every day.

5.
Teacher back up

Lunchtime supervisors are encouraged to deal with behaviour problems themselves with teaching staff as support where necessary.  For example, if a supervisor is involved in responding to a particularly difficult situation with a pupil or group of pupils, rather than the teacher coming in to take the pupils away to resolve the matter, the teacher could remain on duty to allow the supervisor to go into school to talk with the pupil(s). If teachers become aware of pupils ignoring the responses of supervisors, they should follow this up.  Similarly they should back up any decision made by the supervisors when dealing with discipline problems.  It might be helpful for teachers to talk with the supervisor about how they would have handled the situation so they are always learning new strategies. An alternative to this would be one teacher to take on a liaison role to keep a record of the incidents occurring and to brief and debrief supervisors.  

6.
Communication with parents

The teachers and Headteacher must communicate to parents that the supervisors do hold authority and are an important part of the whole discipline system within the school.  If staff become aware of pupils who feel that they have permission from their parents to ignore the supervisors, the Headteacher should contact the parents and explain the expectations of the school with regard to lunchtime behaviour.

7:1:7 Improving The Playground Environment

1.
Architectural Design Project

Working with the university architecture department or other similar organisations to improve environmental facilities.

2.
School-Based Initiative

Simple, economical methods of improving the environment, e.g. Defining boundaries, class gardening tubs/area, painted games.

7:1:8 Improving The Quality Of Wet Playtimes

1.
Theme Activity Rooms

Each supervisor monitors a room which offers different kinds of activities, e.g. An active games area, a quiet reading area etc.

2.
Equipment

Increase the range of materials/activities available during wet playtimes.

Sources:

Blatchford, Peter (1989) Playtime In The Primary School NFER-NELSON

Ross, C & Ryan, C (1990) “Can I stay in today, Miss”. Improving the school playground. TRENTHAM BOOKS

Imach, A & Jefferies, K (1989) Management of lunchtime behaviour, In Support For Learning, Vol 4, 46-52

Section 8: Some Useful References On Anti-bullying Activities

Blatchford and Sharp(1993)

1)
Understanding And Changing School Playground Behaviour. Routledge

Sharp, Sellars and Cowie (1994)

2)
Time To Listen - Setting Up A Peer Counselling Service In School. Pastoral Care In Education, Vol 12

Arora (1994)

3)
Measuring Bullying With The “Life In School” Questionnaire. Pastoral Care In Education, Vol 12.

Smith and Thompson(eds.)(1991)

4)
Approaches To Bullying. Fulton Press

Thompson and Arora (1991)

5)
Why Do Children Bully ? An Evaluation Of Student Views Of The Long-Term Effectiveness Of A Whole-School Policy To Minimise Bullying. Pastoral Care In Education, Vol 9, No 1

Thompson and Sharp (1994)

6)
Improving Schools: Establishing And Integrating Whole-School Behaviour Policies. Fulton Press.

Thompson, Whitney and Smith (1994)

7)
Bullying Of Children With Special Needs In Mainstream Schools. Support For Learning.

Sharp and Smith (1994)

8)
Tackling Bullying In Your School. Routledge.

Smith and Sharp (1994)

9)
School Bullying - Insights And Perspectives. Routledge.

Arora

10)
Is There Any Point In Trying To Reduce Bullying In Secondary Schools ? 
Educational Psychology In Practice, October 1994.
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