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SPECIAL EDUCATIONAL NEEDS

INTRODUCTION

This Handbook sets out the way in which we in Wirral will manage special educational needs processes and procedures.  These are governed by the 1996 Education Act (as amended by the SEN and Disability Act, 2001) and regulations made under that Act, notably the Education (Special Educational Needs) Regulations; and the 2001 SEN Code of Practice and the Disability Code of Practice.

The Handbook obviously does not replace any of these documents nor does it attempt to summarise them.  It sets out how we in Wirral will manage what is required and expected of us.  It is not therefore a substitute for reading the Code, but it does provide guidance on the Code and takes readers to the relevant paragraphs of the Code.  Other useful documents are contained in the SEN Toolkit also available from the DfES.

The Handbook has been produced after long consideration and consultation.  The School Procedures section has been the subject of trials in schools and we are grateful to those teachers and associations who helped to improve those sections in particular.

Definition of Special Educational Needs

The law says that children have special educational needs if they have “a learning difficulty which calls for special educational provision to be made for them”.  Children have a learning difficulty if they “have a significantly greater difficulty in learning than a majority of children of the same age; or have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age …”.

The Disability Discrimination Act defines a person with a disability as being someone who has “a physical or mental impairment which has a substantial and long term adverse effect on his ability to carry out normal day to day activities”.

For purposes of classification we now consider that children’s special needs fall into one or more of the following categories:

learning and cognition;

communication and interaction;

physical, medical and sensory;

social, emotional and/or behavioural.

Criteria which give guidance on different levels of need for each of these categories are included in this Handbook but it should be stressed at the outset that they are only guidelines.  Each child has to be considered as an individual and provision for him or her has to be tailored to their own unique characteristics and needs.

Principles for the Education of Children with Special Educational Needs in Wirral

In 2000, the Council adopted the following Statement of Principles for SEN in Wirral.

All children have needs but some children have needs which are additional to those of their peers.  Their special needs have to be met if they are to experience educational success.  Children’s education should promote their physical, mental, moral, cultural, spiritual, emotional and social development.  It should enable them to develop as independent people.  Children who are experiencing difficulties in any area of development need additional help, support and intervention if they are to achieve their potential.

Wirral Education Authority upon the advice of its Special Educational Needs Advisory Committee endorses the following statements from the 1994 UNESCO Salamanca World Conference on Special Needs Education:

Every child has the fundamental right to education and must be given the opportunity to achieve and maintain acceptable levels of learning.

Every child has unique characteristics, interests, abilities and learning needs.

Education systems should be designed and educational programmes implemented to take account of the wide diversity of these characteristics and needs.

Every child with special educational needs must have access to mainstream schools which should accommodate them within a child-centred pedagogy capable of meeting those needs.

In furtherance of these absolute principles, the Authority believes that:

Children have the right to be educated in a setting that is appropriate to their needs.  The Authority will enable learners of all abilities and with different kinds of special needs to fulfil their potential in all aspects of their development.

Children have the right to a broad and balanced curriculum adapted where necessary to meet their particular needs.

The inclusion of children in mainstream schools will always be the first consideration, where parents want it and appropriate support can be provided.

Children whose special needs require the support and specialist provision available outside the mainstream school system are entitled to receive that provision until such time as, and if appropriate, they can return to a mainstream school.

The Authority will work in partnership with its mainstream and special schools and with non-maintained schools attended by Wirral children to promote the process of inclusion.  It will enable staff in mainstream and special schools to work closely together in order to share expertise and to develop inclusive practices.

Parents have the right to be involved in the process of their children’s education.  Children will be educated in accordance with their parents’ wishes as long as the nature of the education provided is appropriate to the individual child’s age, aptitude, ability and special needs, and consistent with the efficient use of resources and the efficient provision of education to other children.

Children and young people are entitled to be consulted about their education where their views can be ascertained.

The Authority will maintain and develop procedures to identify children’s special needs as early as possible.

The identification of children’s needs will be undertaken through evidence based professional assessments which also take account of information provided by the child’s parents, where feasible by the child, and by any others who have a knowledge of the child.

The contribution of other statutory and professional agencies will be actively sought and valued.

Voluntary organisations have an important role to play in supporting the education of children with special needs.

The Authority will promote and support partnership between all those agencies that are potentially involved in a child’s education.

Teachers and support staff are entitled to appropriate training, guidance and advice in order to help them to meet children’s needs.

The Authority and schools are fully accountable for the provision that they make for children with special needs.  Their policies and practices will be regularly monitored, evaluated and up-dated.

Plan for the Development of SEN Provision

The Council followed up the Statement of Principles with a Development Plan for SEN which may be found on the Council website and is available from the Education and Cultural Services Department.

Information about SEN

The Authority has to publish annually a statement describing the provision which it makes for children with SEN.  The Authority also has an Accessibility Strategy which describes how it will enable schools to become more accessible both physically and in curriculum terms.  Both these statements are on the Council’s website.

Schools’ Responsibilities for SEN

Most children with SEN will be educated in mainstream schools with support provided by the school out of its own budget.  Most of these children will be at School Action or School Action Plus; a few will have Statements of SEN.

Schools have a duty to use their last endeavours to meet children’s special needs and they must tell parents when they are making special provision for a child.  All schools have to provide information about their SEN provision and their policies for the identification and assessment of children with SEN, in accordance with the Education (SEN) (Information) (England) Regulations, 1999 which may be found at the back of the Code of Practice.

Parents and Children

The Code lays great stress on the involvement of parents and children in meeting children’s special needs.  Every opportunity should be taken to discuss with parents their children’s needs and the progress which they are making.  It is particularly important that professionals should listen to parents and take very careful account of their perceptions of their child.

It is also important to identify who the child’s “parents” are.  They will include the child’s natural parents.  Schools and the Authority must make efforts to communicate with both, even if they are divorced or separated, unless there are court orders to the contrary.  Other adults too may have parental responsibility, e.g. grandparents, and they too have a right to be involved in the child’s education.

Special care needs to be taken if children are looked after by a local authority, that is, they are in public care.  There should be regular communication with the child’s social worker and the Looked After Children Education Support (LACES) Team over these children.  

Experience has shown that planning for children’s education is more successful if the children themselves have been involved, in a way of course that is consistent with their age and level of understanding.

Chapters 2 and 3 of the Code give guidance on working in partnership with parents and pupil participation.

Structure of the Handbook

The Handbook is in several sections and schools will not need all the sections; secondary schools, for example, will not need the early years sections.  All schools and settings should have a copy of the core sections and in addition they will have those sections that are relevant to their phase.  All the sections may be found on the Council’s website (www.wirral/mbc.gov.uk)

The sections of the Handbook are:-

Core

· Introduction

· Procedures for statutory assessment

· Standard documentation for statutory assessment

· Model letters relating to assessments and statements

· Procedures for children with statements

Phase

· Early Years procedures

· Early Years criteria

· Primary school procedures

· Secondary school procedures

· Criteria for children in Years 1 to 11

Finally

It should be remembered that our goal as educators is to make children, so far as it is possible, independent learners and independent adults.  We must be careful not to allow children to believe that they can function only with support from another adult unless their self help needs are so severe as to make that unavoidable for at least some of the time.  Those working with children with SEN need to secure the right balance in terms of support and independence, keeping in the forefront of their thinking at all times the needs, and the rights, of the child.
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GLOSSARY

Individual Education Plan

A document required for every pupil who is at School Action/School Action Plus or has a Statement.

Individual Behaviour Plan

A document required for every pupil who is at School Action/School Action Plus or has a Statement for emotional, social or behavioural difficulties.

Group Education Plan

A document which may sometimes be used for a pupil with common targets who are taught as a group.  Baselines and evaluations must however be individual.

Individual Health Care Plan

A plan written for a child who has physical and/or medical needs of a temporary or permanent nature. (e.g. cerebral palsy, sensory difficulties, severe allergies, epilepsy, short-term mobility problems etc).

The plan includes information about the ‘non-educational’ needs of the child and how those needs impact upon school life.  The purpose of the plan is to provide school with sufficient information to enable them to provide an appropriate support package and to establish a balance between health, safety and educational needs.

In cases where a child’s needs exist only in the physical and medical domain, the IHCP can be used instead of the IEP.

The plan should be drawn up in consultation with all involved professionals (eg Occupational Therapist, Physiotherapist, specialist nurse etc), parents and pupils.

Objectives

Broad areas which have been identified as requiring intervention to facilitate pupil progress.

Targets

Two or three clearly identified next steps for a pupil written in a way that answers the question – who…will do what…under what conditions….to what degree of success…by when?

Targets are often described as being SMART.

S
Specific

M
Measurable

A
Achievable

R
Resourced

T
Timed
Baseline

A measure of the pupil’s current level of performance in relation to each target.

Strategies

The practical ways in which the targets are to be addressed.

A description of strategies which takes account of the pupils learning styles and could include the following features:

· Teaching resources

· Teaching methods

· Who will work with the pupil

· Size of the teaching group

· Frequency and duration of teaching

· Curriculum access

· Management of behaviour

Evaluation

Assessment of the success of the IEP/IBP by scrutiny of the targets, strategies and outcomes, including evaluation by the parents and pupil.

Information collected should then be used to inform the next IEP/IBP and/or future action.

A longer glossary may be found on pages 201-209 of the SEN Code of Practice.
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