SPECIAL EDUCATIONAL NEEDS

EARLY YEARS PROCEDURES

INTRODUCTION

The procedures in this section apply to young children from birth to the end of Foundation 2.  The Code of Practice, which stresses the importance of early intervention, co-ordinated multi-professional action and equality of access, underpins this section.  The relevant chapter of the Code of Practice is Chapter 4.

A child with Special Educational Needs is one whose development and learning is significantly different to other children in that age-group and causes concern to parents, practitioners and other professionals.  However, adults need to be realistic in their expectations of children’s development and progress.  It should not be assumed that children who are making slower progress must therefore have Special Educational Needs.  

Children have Special Educational Needs if they have a learning difficulty which calls for special educational provision to be made for them.  They have a learning difficulty if they have:-

· a significantly greater difficulty in learning than the majority of the children of the same age, or

· a disability which prevents or hinders him/her making use of the educational facilities of a kind generally provided for children of the same age, or

· would do so if special educational provision was not made for him/her.

Special educational provision means:

· For children over 2 years of age, educational provision which is additional to or different from, the education provision made generally for children in Early Education registered settings

· For children under 2, educational provision of any kind

The Health Authority has a responsibility to identify children who may have Special Educational Needs, and to inform the Local Education Authority.

The special educational needs of most children will normally be met in mainstream Early Education settings but a small number of children with very specialised needs may be educated in a special school.

EARLY YEARS SETTINGS

The Early Years Development and Childcare Partnership (EYDCP) brings together maintained, private and voluntary sector providers.  The Authority, the Social Services Department, Health Services and parent representatives work together to plan and provide services in the early education sector.

A range of Early Education providers are eligible for Government funding.  These include:

· Maintained mainstream and special schools

· Maintained nursery schools

· Independent schools

· Other registered day-care providers e.g. pre-schools, playgroups and private day nurseries

· The Local Education Authority’s Portage scheme

· Accredited childminders working within an approved network

Children with special educational needs should be offered full access to a broad, balanced and relevant education, including, when of the appropriate age, the curriculum for the Foundation Stage.

Opportunities should be provided for:

· Personal, social and emotional development

· Communication, language and literacy

· Mathematical development

· Knowledge and understanding of the world

· Physical development

· Creative development

Every Early Education setting must have a Special Needs Co-ordinator and a written Special Needs policy, and have regard to the SEN Code of Practice.

All adults who work in the settings, whatever their qualifications, are referred to as early years practitioners, and all have responsibilities with regard to meeting the special educational needs of children.

WORKING IN ACTIVE PARTNERSHIP - Early Years Practitioners And Parents
In this section the term parents is used to mean parents, and those who have parental responsibility.

It can be difficult for practitioners to determine who has parental responsibility for a child, and detailed guidance can be found in the Introduction to the Handbook.

Parents’ permission should always be gained before referral is made to other services, or information about their child shared with other agencies.

That this agreement is achieved is particularly important as special needs records on a child should be transferred from one Early Education setting to another e.g. from a non-maintained setting to a maintained setting in Foundation 1 or Foundation 2.  Only by sharing that information can it be assured that a child’s special educational needs can be addressed as early as possible when the child is admitted to a school (either in Foundation 2 or Year 1).

It is essential that all practitioners work in close partnership with parents by keeping them informed, by seeking additional information, and by sharing decisions about their child.

The work of professionals will be more effective when parents are involved and account taken of their wishes, feelings and perspective on their child’s development.

It is the responsibility of those involved in the care and early education of children to ensure that parents are fully informed of the range of services available to help and support them.  In particular they need to be aware of local services which independently provide support and advice e.g. the Wirral SEN Parent Partnership and voluntary organisations which support people with particular needs, e.g. the hearing or visually impaired.

It is crucial that attitudes towards parents are positive and that user-friendly information and procedures are in place.  All practitioners must be sensitive to the pressures and needs of the parents and the child.

Practitioners should work closely with parents to build on the child’s previous experience, knowledge, understanding and skills.  The active and continued participation of parents in their child’s care and early learning should be welcomed by the setting.  This has a crucial bearing on the child’s early development and progress.  Parents must always be consulted and involved in the planning of actions to be taken to help their child.

Particular care should be taken in communicating with parents who have their own difficulties in accessing information and services.

CHILDREN BELOW THE AGE OF 3 YEARS AND CHILDREN AGED BETWEEN 3 AND 5 WHO ARE NOT ATTENDING AN EARLY YEARS SETTING
Parents are children’s prime educators.  Over time, concerns about aspects of a child’s development may emerge.  Since every child is expected to be registered with a G.P. and will have access to a Health Visitor, parents have the opportunity to seek advice if they have concerns.  Individual records are kept for all children, while the Personal Child Health Record (P.C.H.R. - the red book) is used to communicate between professionals.  These

· record concern

· note advice given

· monitor progress

· record other referrals made

The P.C.H.R. (the red book) is held by the parents and they have access to all other records.

Child Health Services have a responsibility to alert the parents and the Authority to a child’s potential difficulties.  The Authority is informed by the attendance of the Senior Educational Psychologist (Early Years) at the area pre-school meetings convened by the relevant Consultant Community Paediatrician.

Referrals to the Special Education Support Service for children under 3

Non-educational professionals can make referrals with parental agreement to the Special Education Support Services on Form EY/SESS.

The Special Educational Support Service provides the following services

· Portage 

· Educational Psychology

· Vision Support 

· Hearing Support 

· Medical/Physical Support

The appropriate SESS team would see the child and parent to evaluate the child’s needs and to offer advice and support where appropriate.  In addition, they will liaise with other professionals, and further referrals may be made if necessary.

Health professionals may also make referrals within their own service, e.g. 

· Speech and Language Therapy

· Occupational Therapy

· Audiology

· Visual Assessment Clinic

· Physiotherapy

· Child and Family Service

· Paediatrician

Parents will be consulted about the nature of the help and support that are available to their child; some services are available at home while others are centre-based.

For some young children, access to a home-based learning programme may provide the most appropriate support.  These might be the Portage home-teaching programme, or support from the Hearing Support or Vision Support Service.  In addition physiotherapy, occupational therapy and speech and language therapy often takes place at home with the youngest children.

Other children may attend provision outside the home to address specific areas of special educational needs e.g. School for Parents, Wirral Resource Centre and Toy Library, Speech and Language groups, Sure Start groups.  The professionals involved with the child will monitor and record their progress.

Children under three may be given a place in an Early Education setting, e.g. a special school where their progress will be carefully monitored

PROCEDURES FOR CHILDREN AGED 3-5 YEARS IN EARLY EDUCATION SETTINGS

It is essential to monitor children’s progress throughout the Foundation Stage.

It is the duty of Early Years practitioners

· To differentiate the curriculum through a range of planned opportunities and activities

· To collate evidence through observation which will inform assessment and planning.

· To monitor and record progress whilst actively sharing concerns and information with parents

Adequate progress can be defined in a number of ways.  It might, for instance, be progress that:

· Closes the attainment gap between the child and the child’s peers

· Prevents the attainment gap growing wider

· Is similar to that of peers starting from the same attainment baseline, but less than that of the majority of peers

· Matches or betters the child’s previous rate of progress

· Ensures access to the full curriculum

· Demonstrates an improvement in self-help, social or personal skills

· Demonstrates improvement in the child’s behaviour

(Code of Practice 4:14)

When a child is not making satisfactory progress, it will be necessary to present different opportunities or use alternative approaches to learning.  Children are individuals and not all will learn in the same way. 

Differentiation of the curriculum

Early Education settings should adopt a graduated response through differentiation and intervention through Early Years Action and Early Years Action Plus in order to provide specific help for young children.  Early Education settings are expected to use a full range of their own expertise and resources before calling on outside professionals.  Training in SEN for staff aims to increase their knowledge and skills with regard to children with SEN.  The setting will need to match educational provision to the needs of the child so that success is achieved and less help will be needed as the child progresses.

Differentiation might include:

· Varying the equipment used

· Having different expectations of a child within the group

· Using different teaching strategies or styles

· Ensuring that there is a consistency of approach

· Setting targets 

· Individual support or supervised small groups for all activities

Suggestions for differentiating the curriculum in the Early Years can be found in the section over.




Differentiation in the Early Years

The child is based in the ordinary class or room and the ways in which the child’s curriculum is differentiated are recorded in the child’s individual records.

Informal assessment by practitioner.

Detailed observation to inform assessment and intervention

Investigate reasons for emotional concerns, including discussion with parents.

Focussed planning to ensure all pupil’s needs are met. Variable pupil targets

Regular review of progress

Recording and evaluation which informs planning.

Instructions given at simplified level, careful choice of language used.

Different tasks may be given, but on the same topic.

Speed of teaching new topics.

Overlearning and repetition.

Expectation of what the child produces may differ e.g. over-writing, under-writing, independent writing.

Speed with which child is expected to respond may differ: e.g. if visually impaired when recording, speed of reading aloud if child has cerebral palsy.

Positioning of child to ensure maximum access to curriculum e.g. child with good hearing in one ear to sit with that ear closest to the speaker, visually impaired children to sit close to Big Book, or have personal smaller version.

Differentiation of resources e.g. some may manipulate sand with their hands, others use containers or tools.

Ensure classroom is organised in a way suitable for those with spatial difficulties e.g. those with visual or physical needs

Ensure lighting is appropriate for V.I. child e.g. angle of blinds, use of electric light, proximity of writing area to window.

Range of equipment is available for children with a range of difficulties (including those with sensory or physical difficulties) e.g. ensuring child wears spectacles; triangular pencils or rubber pencil holders readily available.




Main provision is by practitioners, with some group or individual support.

Modelling of co-operative play and interaction (for socially immature children or those with social communication difficulties).

Some additional support may be put in place

Curriculum differentiated on a group basis, i.e. group IEP, for tasks and teaching method.

Group strategies used flexibly within the setting.

Reward system for class or setting, ensuring rules clearly understood.

Adaptation of timetable for children who cannot cope with large noisy situation e.g. playtimes for EY children only, alternative to school assembly, alternative to lunch in noisy dining hall.

Whole-school behaviour policy implemented.

Bullying policy in place.

PSHE curriculum emphasising self-awareness, celebration of differences focusing on various groups of special needs children.

Identification and Assessment of Special Educational Needs
Most children aged 3 to 5 will be in an early years setting and will start at Foundation 1.

Early identification of a child’s special educational needs is essential so that those needs can be addressed as soon as possible.  Children with difficulties will be disadvantaged if their needs are not identified as soon as possible.

In addition to the information that settings will record for all children, the pupil record for a child who may have special needs should include:

· Information from parents about what the child can do

· Information about the child’s progress and behaviour in the Early Education setting

· Information collated from health service sources

· Information from any social services assessment 

· Information from other services

The information collected should reveal the different perceptions of those involved with the child, an overall picture of the child’s strengths and weaknesses and any immediate educational concerns.

It is good practice for other professionals to liaise with the Early Education setting and keep them informed of the work in progress.   If the SENCO believes that other services are involved, he/she should contact them.

It should be noted that children who do not have English as their first (family) language do not on that account alone have special educational needs.  Practitioners must not presume that the child’s language alone is the reason for lack of progress.  It will be essential to monitor over time to ensure that any special educational needs are not overlooked.

If there is continuing concern from parents and practitioners about a child’s lack of progress, despite the use of an appropriately differentiated curriculum, the practitioner should complete the Record of Concern sheet.  This collates information about the child and the approaches used, and should be useful as a focus of discussion, firstly between the practitioner and SENCO, and then between the practitioner and the parent, to determine whether the child has special educational needs and should move on to Early Years Action.

Children entering school in Foundation 2

Early Education settings should pass on records of a child’s Special Educational Needs and the action taken to the receiving school with parental consent.  This ensures that the child’s needs can continue to be addressed as soon as possible.

For children who have not previously attended a setting, early identification of a child’s special educational needs is very important, followed by action taken at whatever level is deemed appropriate.

The Role of the Special Educational Needs Co-ordinator

Early Education providers (except special schools) will need to identify a member of staff to act as the Special Educational Needs Co-ordinator (SENCO).

In the case of accredited childminders who are part of an approved network, the SENCO’s role may be shared between individual childminders and the co-ordinator of the network.

The SENCO should have responsibility for:

· Ensuring liaison with parents and other practitioners in respect of children with special educational needs

· Advising and supporting other professionals in the setting

· Ensuring that appropriate Individual Educational Plans are in place

· Ensuring that relevant background information about individual children with special educational needs is collected, recorded and up-dated.

(Para 4:15)

A valuable source of information for determining appropriate targets is the Parent Involvement Project Development Charts published by Hodder & Stoughton (ISBN 0 340 72539 7); a pack of 10 costs approximately £11.

The SENCO should take the lead in:

· Assessment

· Keeping individual records

· Planning

· Monitoring 

· Reviewing

· Liaising with parents and other professionals

· Negotiating the action to be taken, and reporting back on the outcome

(Para 4.16)

Planned time must be put aside for the SENCO to be able to carry out these duties.

SENCOs in an Early Educational maintained setting may need to have regard to the role of the SENCO within a mainstream primary school  (Para 5.32).

EARLY YEARS ACTION

The triggers for intervention through Early Years Action would be the practitioners’ concern about a child who, despite receiving appropriate early education experiences:

· makes little or no progress in their general development even when teaching approaches are particularly targeted to improve the child’s identified area of difficulty.

· continues working at levels significantly below those expected for children of a similar age in certain areas of the curriculum

· presents persistent emotional and/or behavioural difficulties which have not been reduced by the behaviour management techniques previously used

· has sensory or physical problems, and continues to make little or no progress, despite the provision of personal aids and equipment 

· has language or social communication difficulties, and requires specific approaches in order to access the curriculum

(Para 4:21)

When parents, practitioner and SENCO have decided that the child should proceed to Early Years Action, it is the responsibility of the SENCO to advise on the nature of the intervention.

At Early Years Action the practitioner responsible for the child remains responsible for working with the child on a daily basis; for planning and delivering an individual programme (IEP); and for keeping records.



The SENCO, practitioner and parents should decide on the Action needed to help the child make progress in the light of the earlier assessment, and the results of previous adjustments made to the curriculum.  Individual support may not necessarily be the best way forward for an individual child, but if after due consideration, meeting the child’s needs have implications for adult support, it is the setting’s responsibility to organise this appropriately.  The key lies in effective individual arrangements for learning and teaching.


Suggestions for intervention at Early Years Action

The child is still based in normal/ordinary classroom and the SENCO is consulted re next strategies

Further assessment e.g. using standardised tests, by SENCO, or baseline assessment of specific area e.g. motor skills of dyspraxic child, leading to appropriate programme.

SENCO collates information on specific physical/medical/visual or hearing difficulties, and share information with staff of their educational implications.

Staff time to plan with SENCO and monitor action taken.

Named member of staff (usually SENCO) to co-ordinate additional provision for children who need additional support, eg for behaviour, social communication difficulties, physical or sensory needs.

Staff time to meet with parents and outside professionals to review and plan action.

Staff time to prepare recommended materials.

Detailed observation to inform outside agencies.

Provision of additional support from within staffing for pupils with particular activities e.g. behaviour difficulties, visually or hearing impaired, social communication difficulties or physical disability.

Use of Pre-School Behaviour Checklist or Parent Involvement Project Developmental Charts to determine targets.  

Investigation as to why child is behaving in a certain way (with reference to stressful circumstances and developmental levels).

Writing the Individual Education Plan (which reflects activities in addition to or different from those used in an ordinary differentiated curriculum) and regular reviews (some aspects of the curriculum may still be linked to group IEPs in the ordinary differentiated curriculum).

Produce Individual Health Care Plan with advice from the appropriate professionals.

Increasing differentiation of activities.

Ensure child’s eye is patched at appropriate time, which may require some adjustment to the timetable.

Provision of some specialised equipment e.g. sloping desk, highlighters, enlarged books, heavy lined paper, strongly contrasting materials, Dycem mats.

Further modification of the learning environment to suit child with visual or hearing impairment or physical difficulty e.g. tactile landmarks for the visually impaired, separated area for child with attention control difficulties, location of furniture to suit visually impaired child or child with mobility problems, use of radio hearing aids and Soundfield system.   The effectiveness of all interventions should be monitored.

Ensure child knows what behaviour adults would like to see, and agreement on how this might be encouraged.  

Further modelling/rehearsal of appropriate social interaction.  

Interventions to raise self-esteem.

Parents informed and may be supporting targets at home.

Advice sought from EYDCP Area SENCOs and specialist support EY teachers.

Advice sought from SESS.

Seeking advice from Hearing Support for child with hearing aids; the Service will ensure aids are functioning correctly.

Advice sought from health personnel.

Staff training.




Individual Education Plans 

An I.E.P. should be written to describe the plans for the child and record progress.

This should only record that which is additional to or different from the differentiated or normal curriculum.  Indeed, for other parts of the curriculum the child is still likely to have a normal differentiated curriculum.  

The IEP should be SMART:

Specific

Measurable

Achievable

Resourced and within a specific 

Timescale

The IEP must include:

· Baseline information to determine the nature and the severity of the problem

· The broad objective which will reflect long-term expectations 

· Specific and realistic targets which are related to the objective

· The teaching strategies to be used

· The provision to be put in place

· Criteria for success

· Dates for review and evaluations of the programme, which should be no more than six weeks after the writing of the IEP.

Objectives should be directly related to the child’s needs as identified through the assessment process. Appropriate objectives for the child may also be found by completing the relevant section(s) of the Parent Involvement Project developmental charts.  An objective may include a number of targets which can be small and short-term.  Not all targets can be tackled simultaneously so it may be necessary to set priorities, to ensure that the most urgent needs of the child are met.

The IEP must be discussed with parent, and the child should be included at an appropriate level.

IEP reviews

IEPs should be reviewed regularly at no more than 6-weekly intervals.  Parents should be actively involved in all reviews.  To prepare for this review discussion the practitioner will complete the Summary sheet: Review of Progress at Early Years Action.  This is used to record the outcome of discussions.  A successful intervention should result in the child being returned to a normal differentiated curriculum.

If targets are not met, practitioners should reconsider the appropriateness of the targets or the strategies used.  Try to think that it is not the child who fails the targets, but that the programme did not meet the needs of the child.

Staff in non-maintained settings may seek further advice from Area SENCOs, or Early Years specialist teachers on strategies, equipment or training.  It may be possible to provide effective intervention without the need for regular or ongoing input from external agencies but in some circumstances advice could be sought from the Special Education Support Service.

If there is continuing concern from parents and practitioners, and it is felt that the intervention at Early Years Action was insufficient to meet the child’s needs, the setting should then initiate Early Years Action Plus.

EARLY YEARS ACTION PLUS

The triggers for Early Years Action would be that, despite receiving an individualised programme and/or concentrated support, the child:

· continues to make little or no progress in specific areas over a period of time

· continues to work at an early years curriculum substantially below that achieved by children of a similar age and ability.

· has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the group, despite having an individualised behaviour management programme.

· has sensory or physical needs, and requires additional equipment or regular visits for direct intervention or advice from professionals from a specialist service

· has on-going language or social communication difficulties that impede learning and the development of social relationships.

(Para 4:31)

At Action Plus there will be access to external support services for advice and if considered appropriate, for a specialised individual assessment.  In some cases direct support for some activities may be provided. External agencies include the Special Education Support Service teams, health services e.g. speech and language therapy; Social Services support.

Where an Early Education provider seeks the help of external support services, those services will need to see the records on the child held by the provider in order to establish which strategies have already been employed and which targets have been set and achieved.  They will then advise on new and appropriate targets for the child’s IEP and accompanying strategies.

At Early Years Action Plus new IEPs are written and each time they are reviewed the Summary Sheet: Review of Progress at Early Years Action Plus should be completed to facilitate discussions between practitioner, parents and SENCO, and to record outcomes of those discussions.  A successful intervention results in the child being returned to Early Years Action.  If the child’s difficulties persist, a referral for statutory assessment should be considered.




Suggestions for intervention at Early Years Action Plus 

SENCO involved in more detailed monitoring of child’s performance.

Carrying out wider investigation of child’s difficulties.  

Increasing the individualisation of the planning.

Carrying out frequent and detailed reviews with professionals to inform planning.

Recording of information of the impact child’s condition has on the child’s education-including carrying out a Risk Assessment if necessary.

Involving parents (and child) more fully in assessment and planning, to determine targets and means of achieving targets.

Pupil in ordinary setting environment/classroom but often working in a small group with practitioner.

Deploying additional staff to support that individual and others within the class.

Child placed within small group for most of the timetable with specialist support.

Use of specialist equipment/materials/software/alternative communication.

Time for preparation of recommended materials.

Use of loaned equipment e.g. CCTV, Braille machines, jigsaws etc.

School to provide specialist equipment as advised by outside specialists, and arrange for its maintenance and safe storage.

Advice sought from outside agencies to help design new IEP e.g. 

Educational Psychology/Hearing Support/Vision Support/Medical and Physical Support/Speech and Language Therapy/Occupational Therapy/Physiotherapy/Child & Family 

Regular monitoring by relevant outside agencies.  

Meetings arranged to co-ordinate advice/support from various agencies.

Specialised assessment as determined necessary by outside professionals to inform IEP.




I.E.P. written in more focused way and in response to advice given by outside agencies.

Individualised teaching programmes to support I.E.P.

Specific time set aside (instead of normal timetable) to support I.E.P.

Direct and targeted teaching available from Hearing Support, or Vision Support for mobility/low vision aids etc.

Use of specific teaching methods appropriate for meeting pupil’s particular learning needs.


STATUTORY ASSESSMENT

Children under the age of 2 years can undergo statutory assessment, though this is very rare.  This occurs if there is a clear need and the parents agree to the process or request it.  Provision for children under the age of 2 years is available without a Statement in Wirral.

For children below the age of 3 years, or between the age of 3 and 5 years but not attending an Early Education Setting, developmental information will be required through a completed Portage Checklist (if the child is receiving Portage) or a developmental assessment by an educational psychologist, together with any available letters or reports from other professionals.

If a child in a setting is still not making sufficient progress, despite support at Early Years Action Plus, it will be necessary to consider a statutory assessment.  

All Early Education settings have the right to refer children for statutory assessment if parental agreement is obtained.  (Currently all maintained settings have that right for all their children, while non-maintained settings may only refer 4- and 5- year olds.  From September 2004 this right will extend to 3-year olds).  It would be expected that prior to this, appropriate advice from other agencies would have been sought, and that advice incorporated into IEPs.  Practitioners are strongly advised to complete their records and ensure they are likely to meet the Authority’s criteria, including that they have done everything relevant at Action Plus, before they discuss the question with parents.

To seek statutory assessment the school/setting will need to complete the SN/R1 and SN/R Checklist of Evidence and send them with supporting documentation to the Special Education Section in the Education and Cultural Services Department.

Evidence should include copies of:

· IEPs and their review recorded on Review of Progress: Early Years Action, and Early Years Action Plus

· Foundation Stage records

· Records on baseline assessment

· Any reports available from other agencies which have been consulted.

It should be noted that parents too have the right to seek statutory assessment for their child, and so that the Authority might make a decision, the Early Education provider will be asked to supply whichever of the above records exist on the child using the form provided by the Authority (SN/R3).  There is no advantage in persuading parents to seek statutory assessment as the nature of the evidence required by the Authority remains the same whatever the source of the request.

Further detail on the statutory assessment procedures is contained in the section on statutory assessment.

EARLY YEARS RECORD OF CONCERN

FOR CHILDREN WHO MAY HAVE SPECIAL EDUCATIONAL NEEDS

FOR USE WITH CHILDREN IN THE FOUNDATION STAGE 

(AGES 3-5)

Name of Child:   _______________________________________________

DOB:   ____________________    Age Years   ___________  Months  __________

Name of Early Education Setting:  ____________________________________________

Foundation 1                       (

Foundation 2

(
Practitioner:  ________________________________________

Areas of current concern in terms of SEN


Cognition and Learning difficulties

(

Emotional, Behavioural and Social difficulties
(

Communication and Interaction difficulties
(

Sensory difficulties



(

Physical/Medical difficulties


(
Current concerns re: failure to progress in the following areas of the curriculum of the Foundation Stage


Personal, social and emotional development
(

Communication, language and literacy

(

Mathematical development



(

Knowledge and understanding of the world
(

Physical development



(

Creative development



(
Further specific information on identified areas:

Details of how the child has been helped and supported up to now, with outcomes:

Strategies


Outcomes



Notes of discussion with child (where appropriate)

Notes of contact/discussion with parents/carers.

External agencies involved (if any): reports should be attached if available.

Advice to be sought from outside professionals:

Action following discussion with the SEN Co-ordinator:

Child will remain with ordinary differentiated curriculum
(
Move to Early Years Action (Place child on SEN

(
register and write an IEP)

Move to Early Years Action Plus




(
Signed:   ________________________ (Practitioner)  ______________________ (SENCO)



              Date:   ___________________________

Copy given to parent/carer: ___________________    ________________________

                                                           (print name)                                   (signature)




    Date:   ___________________________

Staff training of more specialised nature in specific areas of SEN.





Provision of training for support assistants working with children with certain disabilities (e.g. physical/sensory/social communication etc).
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